f

\ E

X A (i 1y
IS LAY

New York State History Name: WENK
Document Based Essay Period: Y%
Criteria 5 4 ¢ 2 1 0
i . | Minimally develops
\ .
Develops the task evenly Dlewclips thedfadk, buk Q.CVCI.OPS i \ | the task Minimally develops
. may do so somewhat with little depth. You |
and in depth by / i \ the task.
; ; unevenly by | explain little, but do | .
discussing and : : ] : || You have tried to .
Task SEalalnt discussing or /| not discuss. || establish vour thesi You have not Fails to develop
Development P & explaining. || You use your task e ke e the task
You use your task \ : but have not developed a thesis
You use your task \| process to establish a o .
processes to help you . Vs supported it with with your task
establish your thesis proecssesiohelpyou. wedlihesivand ‘ggx strong topic rocess
y ’ establish yout thesis. sentences. gt 5 P ’
; : s SO sentences.
Is more analytical than Is both descriptive and \\ E;;u;falde;c;.‘iptwe Is primarily Tedisesintive Includes only the
Descriptive descriptive. /analytical. 'E-Y desciibce ' & descriptive: faulty, tick iy dpr ¢ ’ di y historical context
Analpticalv. SHOW, don’t tell SHOW and TELL th(()elrln b doyjrot weak or isolated :C lilclzatice)rf ;T e and/or task as
Y You richly explainhow | You explain how and e application or pplc copied from the
\ " | explain how and : analysis
and why. why. sl analysis test booklet
N - . | Includes some
Richly supports the £ \ | relevant facts
. Supports the theme .
theme with many relevant |/ . examples and details; Includes few relevant | Includes few relevant
Y with relevant facts 3 May only refer to
Theme facts, examples and examples and det Tﬂs may include some facts, examples and facts, examples or e i b
details. | EERRS £8 minor inaccuracies. details; may include details; may include e
You mostly tell some Inaccuracies inaccuracies genersl vy
You show, and tell. / | . y teh
SHOW, don’t tell S T = "> | instead of show.
= - - q\-\i-‘ \\
Demonstrates a logical Demonstrates a logieal | Demonstrates a 2;22?8??8 fa id:zkizz:cizstrate .
and clear plan of ;’ﬁnd clear plan of satisfactory plan or gr i Ptia n.o e vl
organization; includes an  ||organization; includes organization; includes El gj foci f)n;may ) gf«: focus: n;a ay
introduction and a %an introduction and a an introduction and a -y d_si, ayi P ae 2 di, 5 yion )
Oroanization conclusion that are \conclusion that are conclusion that may :fa fillot Cir :rsis s ;;m th Cﬁr arls s Is illegible or is a
g beyond a restatement of | beyond a restatement be a restatement of i At may T sy blank paper
the theme. of the theme. /| the theme. identify Whi_Ch Anpect kel WhJ.Ch REpEsE
You apply your DDDT You follow your / You use your DDDT Odfil; tasdl?;beingk og‘;:rhe tazlf ;Sl:’ef:gk
structure to discuss & DDBT strus;u.rc,{ to structure, but do not an ; used : tjﬁY = an iliisil ’ i e
explain. discuss or explain. discuss ot explain, | 0 TTOICHON ? SR
and/or a conclusion and/or conclusion
First Draft Grade: Comments:

" "
\ L)/ -../r(_;‘
Second Draft Grade

f

o




Alyssa Laurenceau
Mrs. Browne
Social Studies Essay
Age of Exploration or Age of Exploitation?

Remember when Christopher Columbus went on a voyage with his three ships? You
know with the Nina, Pinta, and Santa Maria. Well, there is more than that; with this one voyage,
this changed a lot it affected the Aztecs, Incas, and Europeans. Not all were made by him, but
: they were other voyages just like his. European colonialism had negative and positive effects.

. The Europeans and their effect had many impacts. When Europeans came, they were
looking for gold, silver, and land. Christopher Columbus was looking for another route to Asia to
get gold, silver, and spices. His plan didn’t go as he wanted; he accidentally came upon the
Americas. That was probably a big mistake. The Natives there was not aware about the
technology the Europeans had. Based on Document 3 ¢ The [ the Americans] do not have
weapons, nor do they know about them because when we showed them a sword, they cut
themselves from grabbing the [ blade]”. Technology back then isn’t what it is today, technology
back then was weapons made of steel. Years later another voyager was looking for a journey just
like Christopher Columbus, his name was Hernan Cortes.

Hernan Cortes did a lot and all of it was positive for him as a European. He went on
many voyages all over the world. He had gone to Hispaniola, Cuba,and Mexico. In Hispaniola he
got a job as a notary; five years later he made a name for himself on the island. On his voyage to
Cuba he conquered it and became governor. Soon he had became a powerful and wealthy figure

on the island. When he went on his conquest to Mexico, he wanted to do go there for many



years. Governor Vasquez ordered Cortes not to go because he was worried about Cortes
becoming too powerful; instead of listening, Cortes went. He went with 500 men and 11 boats.
When he got there he blew up all but one ship. He wanted to meet with the Aztec Emperor,
Montezuma II, but he was rejects numerously. He then went to march to the Aztec capital,
Tenochtitlan. He marched with his 500 men, he had made alliances with the tribes that didn’t like
their Aztec rulers. One of those tribes were the Tlaxcala people, they are very powerful. ¢“ When
Cortes found out that the people at Cholula planned to kill him in his sleep, he killed around
3000 nobles, priests, and warriors. He also burned down a portion of the city.” Cortes wanted
power desperately, he killed everybody and everything in his way. The Aztecs gave him more
thinking that he would stop, but it made him want more. As you can tell, the Europeans
conquered the South and North Native Americans easily because the Aztecs and Incas thought
that they were gods and the Europeans had advanced technology.

The South and North Native Americans’ impact on exploration wasn’t that good. To the
Aztecs and Incas, the Europeans were almost like god to them. They didn’t know who and where
they came from. The Americas had a variety of land, gold, and silver. Francisco Pizarro and
Hernan Cortes had conquered the Native North and South Americas; also known as the Incas and
the Aztecs. The Natives died, became slaves, and was conquered. Since the Europeans came,
they had brought diseases with them. The Natives wasn’t aware of the sickness spreaded, which
means that they didn't have a cure for it. Many died because of this effect. The population had
decreased terribly; the population went from 722,000 to 36,450 people. The Incas and the Aztecs
were brought into slavery because the Europeans conquered their tribe. Both of the emperors

were killed and the Aztecs and Incas was sent into slavery. Because of this the Europeans gained



power and land, while the Natives were sold for slavery. The Aztec sent wizards and magicians,
the Aztecs thought that the spells would hopefully kill Cortes, but it didn't. Cortes was too
strong. Montezuma also tried that strategy; he tried to give Cortes gifts, but it made him want
more. Since the Europeans wanted gold and silver; they made the Natives get the gold and silver.
If the Natives didn’t come back with any, their consequence would be to cut off one hand to
make it harder to work. The Natives were treated badly and unfairly.

Colonialism had affected all people. The Europeans had a positive impact, but the
Natives didn’t. The Natives were easily conquered and enslaved. Just because the Europeans
wanted more land, silver, and gold. They had advanced technology and the Natives worshiped
them.The Natives did not have advanced technology, they used other things for weapons. The

Natives were also out numbered with the disease that the Europeans spread.






Britney Cuevas Mrs. Browne

social studies Essay

Christopher Columbus started to set sail from Spain on August 3,
1492. TheBinta, Nifia and Santa Maria sailed west Europe to look fodr a
westward path to Asia for gold, spices, and silver. Columbus didn’t find the
western rout to Asia but, he found the islands of America. Before their
encounter with Europeans, Native American civilizations have flourished all
over the south and North American continents. Colonialism had a negative
effect on the North and South American groups and a good effect on the
Europeans.

e

Colonialism was good fxo Furopeans because they could take over.
This was because of their better technology. Europeans had better weapons
such as cannons, guns, gunpowder, and crossbows. For example, in
document 9, Cortez and Pizzaro were able to defeat the Aztec and Inca with
all their weapons. Pizzaro was able to a lot of gold and silver from what he
brought. Such as his soldiers and horses. So the colonialism was good for
the Europeans but not so good for the Aztec and Inca.

The Aztec were negatively effected by colonialism because they

didn’t have enough power to conquer at least fight the Europeans. Aztec



were then enslave by the European and had bad punishments, As said in
document four, the Aztecs got their hands cut off if they didn’t have a
certain amount of gold by time. Another way they were negatively affected
was that they caught many diseases from the Europeans. Many died because
of all the different diseases. The Aztec suffered from the Europeans. Another
group that suffered the Europeans were the Inca.

The Inca had a negative affect on exploration because of the
Europeans. They took over everything such as land and gold. The Inca did
not have a good effect on the exploration because the Europeans were too
strong with their technology. For example, in document ten Pizzaro took all
of the Inca’s gold and silver. He also killed their leader, Atahuapa. In
document 11 it states that Francisco Pizzaro conquered the Inca Empire in
1531-1533. The Aztec and Inca were negatively effected but the Europeans
were not.

Colonialism had a negative effect on the Aztec and Inca groups, but
had a good effect on the Europeans. So exploration was good for the
Europeans because they had so much power, bad for the Aztec because there
were enslaved , and bad for the Inca because they got their gold and silver

taken away.






Jayden Estes

November 17, 2014

Mrs. Browne

S.S

Age of Exploration

Exploration for the Europeans was good but it wasn’t good for the Incas or
Aztecs. Christopher Columbus went off at sea from Spain on Friday, August 3,

1492. The Nina, Pinta, and Santa Maria set sail west from Europe searching

westward for gold. (H&Qﬁ; S 27

Exploration for the Europeans was easy because of their advanced
technology. Their advanced technology gave them a great advantage; they had
muskets, cannons, and soldiers. According to the text #Cortes and Pizarro were
able to defeat the Aztecs and Incas because they had cannons, muskets, and
soldiers. Pizarro and Cortes had more soldiers and advanced technology like

muskets easily conquering Native Americans.

Unlike the Europeans, Native North Americans did not experience a positive
effect from exploration. North Americans had no modern technology. Native

Americans had stone and wooden weapons. The Aztecs believe the Spaniards were



gods. “The Spaniards sent wizards, magicians, and seers to cast spells. In

conclusion, the North Americans were impacted negatively by exploration.

South Americans also were negatively affected by exploration because
Europeans conquered them for gold. The Incas also had wooden weapons like the
Aztecs. In 1531- 1533 Francisco Pizarro conquered the Inca empire. Pizarro
strangled Atahualpa after his ransom of gold. Exploration was negative for South

Americans because the Incas had no modern technology.

Exploration for the Europeans was good but it wasn’t good for the Incas or
Aztecs. Exploration was good for Europeans because they got gold and slaves. It
was bad for Native Americans because the Europeans took their weapons, gold,

and killed most of their population.
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Jason Bridges 11/17/14
Ms. Browne S.S. 8

Native Americans and White Settlers

In the period following the Givil War, many people
moved out West for new opportunities and a new life.
This would mean more clashes, this time with Plains
Indians. Although America had changed much in the 250
years since the first settlers arrived, the attitude towards
Native Americans had not. The building of the
transcontinental railroad was the beginning of the end for
many proud tribes of the West. Westward expansion
affected Native Americans by taking their land, placing
them on reservations, and killing their tribal leaders. The
federal government played a major role in the negative
effects experienced by Native Americans.v~

Westward expansion was negative for Native
Americans because the government forced them to move
on to reservations. The federal government forced Native
Americans to move away and live on reservations because
they wanted the gold and their land for the white settlers
moving out West. The federal government actually sent
them to reservations and then had people who worked for
him watch them so they wouldn't try anything risky. The
white settlers used the land for many reasons. They cut
down multiple trees and built property , killed large
amounts of buffalo and sold their heads in the market,



hunted for food to survive, and trespassed on Native
American land whenever they pleased. They just didn't
care about truces or anything that had to do with Native
Americans.

Another reason westward expansion was negative for
Native Americans in the West was the violence against
native tribes, especially their tribal leaders which really
affected their actions. If their tribal leaders are killed, they
have to make a lot of changes everyone can agree with.
The doing of this will create an everlasting war between
the Native Americans and the white settlers. The Native
Americans will have to move their belongings and rebuild
everything on a different set of land which will take a lot
of time. They might even lose family along the way.

A long time ago the land belonged to the Native
Americans fathers (ancestors). But when Native
Americans like Santana, Chief of the Klowas, went up to
the river they'd see camps of soldiers settling on its bank.
Santana, Chief of the Klowas, once said "These soldiers
cut down my timber; they kill my buffalo; and when I see
that, my heart feels like bursting; I feel sorry.". This is
what triggered the rivalry between the Native Americans
and the white settlers. Many fights and truces that were
broken occurred because of these incidents.

In the end, the Native Americans lost the war. They
were all sent to reservations and that's the way it's been
for a long time. In fact, there are still some families on the
reservations. Not the actual Native Americans, it is the



generation now that has the actual Native Americans as
their ancestors. But people can change that and improve a
lot of problems. People in this world can do a lot of good
things. |
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Regina Gonzales November 14,2014

Social Studies Mrs. Browne

oo

Westward Expansion

In the period following the Civil War, many people moved west for
new opportunities and a new life. This would mean more clashes- this time
with Plains Indians. Although America had changed much in the 250 years
since the first settlers arrived, the attitude toward Native Americans had not.
The building of the transcontinental railroad was the beginning of the end
for many proud of the West. C WS\S /.]) \

Westward Expansion was negative for the Native Americans because

the government forced them to move on to reservations. The federal

government tried to force the Native Americans to live on reservations - o}b
\\U}‘ﬁ wseb
because they wanted to take their gold, silvers, and their land for the white W ok
w\‘\ LY N
: o
settlers. According to document D, “....... and are thus encouraged to wr QS B
. . wher
continue their nomadic life” meaning that they want their life being nostalgic w Ao \\0%
‘{V\Q&f‘ )

constant. Also, according to document C, “Homestead Act. An act to secure

settlers on the publi.c domain.” It allowed white settlers to trespass. The

o1 what 7



federal government forced the Native Americans to move on to reservations
to take their resources and also executing their comrades. v

Another reason Westward Expansion was negative on the Native
Americans in the West was the violence against native tribes, especially
their tribal leaders. Westward Expansion was also negative on the Native
Americans by stealing their resources and killing their valuables such as
their tribal leaders and their buffalos. According to document B, “...surprise

and attack said camp of friendly Indians and massacre a large number of
oulinines - soldie s

them.” This means that the Westward-Expansion surprised the Native

Americans and attack them meaning killing all of them without exceptions.

The Native American tribes moved West by the cause of the federal
government. The Native Americans moved West because the federal
government were ordering their troops to attack them, kill their buffalos, and
take/steal their valuable resources. According to document A, “These
soldiers cut down my timber and kill my buffalo.” It explains, what the
federal government did to the Native Americans.

Land were claimed, tribal leaders were down in history are just some

negative effects on the Native Americans by the Westward Expansion.
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Richly suppotts the /relevant facts
theme with many relevant i;?&pfiiii tf};:?le | examples and details; || Includes few relevant | Includes few relevant M T
Them facts, examples and el e t:}l | may include some | facts, examples and facts, examples or thayt}? y rfn
cHne details. SHIREES sl oot {| minor inaccuracies. details; may include details; may include fl - Eime a
You show. and tell \ You mostly tell, some inaccuracies inaccuracies general way
SHOW, don’t tell i ’ instead of show.”
Demonstrates a logical Demonstrates a logical | Demonstrates a D;mroilstlzarfej fa M:j;iemc;j]lstrate A
and clear plan of and clear plan of /satisfactory plan or g: :njz ption- a Wt aanjzzzion- ma
organization; includes an | organization; includes organization; includes ganization; may Org 2
: . : : ' : lack focus; may lack focus; may
introduction and a an introduction and a an introduction and a it i _— et i
G s conclusion that are conclusion that are conclusion that may . ETESSIONS; BLESSIONs; | 14 illegible ot is a
Organization may not cleatly may not cleatly
beyond a restatement of | beyond a restatement | | be a restatement of /| 157 - ; . : : blank paper
ihe Phiste: of the themie: o S — identify wh{ch aspect identify Whl'ch aspect
You apply your DDDT | You followyour \| You use your DDDT ocfldtlrle tasdl? ;ifefalcgk chldtl;e ta;l:z s beingk
structure to discuss & DDDT structure to | structure, but do dot an i.t;f:sfi ,ctiofl an inf::isf;l ’ iz.ay %
explain. discuss or explain. ‘discuss or explain. = e . . e
~_ and/or a conclusion | and/or conclusion
First Draft Grade:

Second Draft Grade
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New York State History
Document Based Essay

Critetia 5 4 3 2 | 0
V. Minimally develops
Develops the task evenly el et by D;evel.ops b the task Minimally develops
; may do so somewhat with little depth. You
and in depth by A the task.
; K unevenly by explain little, but do ;
discussing and . ; g You have tried to 5
Task el discussing or | not discuss. cerleh e e | Mo bavs ok Fails to develop
Development P & explaining. || You use your task . 7 d § the task
You use your task s /| but have not developed a thesis
You use your task | process to establish a S :
processes to help you hel e thasisand tooid supported it with with your task
tablish your thesis PLipeRs b oD Jon: INWE el strong topic process
= ¥ ’ establish your thesis. sentences. ' P '
S = sentences.
Is more analytical than Is both descriptive and /| .Ef;(;fafe:?zzpuﬁ{? Is primatily T AT Includes only the
enriltics descriptive. analytical. You d jj:; ’ i descriptive: faulty, ol dgrstail diny historical context
i | SHOW, don’t tell SHOW and TELL | | (8 FEC0 YO | weak or isolated g s oo | and/or task as
ytiea You tichly expfainhow | You explain how and . application or G copied from the
explain how and : analysis
and why. why. A analysis test booklet
Incl&aes some
Richly supports the relevant facts
theme with many relevant Sgpports the theme examples and details; Includes few relevant | Includes few relevant
y with relevant facts P May only refer to
facts, examples and - Imay include some facts, examples and facts, examples or A i
Theme . P examples and details o . ; P . C the theme in a
details. iminor inaccuracies. / | details; may include details; may include eral
You show. and tell You mostly tell, /| some inaccuracies inaccuracies generatway
SHOW, don’t tell i ’ instead of show.
Demonstrates a logical Demonstrates a logical | Demonstrates a 2122?Siﬁe; fa A\ f:gkizzzzsuate *
and clear plan of and clear plan of satisfactory plan or it nizption' na oroanization: ma
organization; includes an | otganization; includes organization; includes | 4 o | & > may
: . ) : : : flack focus; may lack focus; may
introduction and a an introduction and a an introduction and a |, s B _— bt ol .
Oreanization conclusion that ate conclusion that are conclusion that may ' f:lm nt lgr esls e amt igr eslsmns, Is illegible or is a
g beyond a restatement of | beyond a testatement be a restatement of R Bgreic fr e T blank paper
the theme. of the theme. the theme. ‘leentlfy Wh'.mh aspect) idenniy Whi.Ch Arpet
You applyyour DDDT | You follow your You use your DDDT Pdfdtil:s:isdl?; bejlngk;‘; oﬁdﬂ;e tasdl:Isl beingk
structute to discuss & DDDT structure to sttuctute, but do ot :n intr du,cti af; ac/ an hiiiz : tiafl ac
explain. discuss or explain. discuss or explain. N e B —s
and/or a conclusion | and/or conclusion
First Draft Grade:

Second Draft Grade
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New York State History Name: _ Lol G Nande
Document Based Essay Period:
Criteria 5 4 3 2 1 0

Develops the task, but | Develops the task ally develops .

Develops the task evenly ol the task Minimally develops

. may do so somewhat with little depth. You
and in depth by / e the task.
: X unevenly by explain little, but do ;
discussing and : s : You have tried to .
Task - [ discussing or not discuss. : . Fails to develop
explaining. .. establish your thesis, | You have not
Development | explaining. You use your task : the task

You use your task ‘ ; but have not developed a thesis
You use your task process to establish a S .

processes to help you : / . : supported it with with your task

: : \processes to help you | weak thesis and topic .

establish your thesis. it 1 strong topic process.

establish youe-thiesis. sentences.
e sentences.
Is more analytical than Is'both descriptive and) i Is primarily Includes only the

than analytical.

Is descriptive; may

- descriptive. ‘analytical. : descriptive: faulty, = historical context
sz:?’tf::]"' SHOW, don’t tell | SHOW and TELL ;Z‘;ie;ﬁb;oyz‘i weak ot isolated i"“:kﬁ‘i‘;geftafdlng’ and/or task as
™ You richly explain how || You explain how and’ Sl FAyo application or aggl is ono copied from the
and why. \why. i W]fy analysis y test booklet
] \ Includes some
Richly supports the £ relevant facts
theme with many relevant _izip:;; th ;‘,hefle ) examples and details; | Includes few relevant | Includes few relevant M ety
T facts, examples and f % i may include some facts, examples and facts, examples or 2 GRTe e
heme : examples and details N : . 0 . 2" ‘ the theme in a
details. ‘_ minot inaccuracies. details; may include details; may include A
\You show. and tell./ You mostly tell, some inaccuracies inaccuracies Gl
SHOW, dor’t tell ? 4 instead of show.
Demonstrates a logical Demorfistrates a logical | Demonstrates a Remotstistena iy demqnstrate 2
/ . general plan of weakness in
and clear plan of and clear plan of satisfactory plan or . T oanization: ma
organization; includes an | ofganization; includes | | otganization; includes Ia ia focus: n; 7 121 g{ foca s('Jrr’la ¥
introduction and a an introduction and a | | an introduction and a s § e
; _ : : contain digressions; contain digressions; . .
- conclusion that are | conclusion that are conclusion that may Is illegible or is a
Organization may not clearly may not cleatly

beyond a restatement of
the theme.

You apply your DDDT
structure to discuss &
explain.

| beyond a restatement |
\ of the theme.
\You follow your

DDDT structute t‘g./‘
discuss or expliin.

be a restatement of
the theme.

You use your DDDT
structute, but do not
discuss or explain.

identify which aspect
of the task is being
addressed; may lack
an introduction
and/or a conclusion

identify which aspect
of the task is being
addressed; may lack
an introduction
and/or conclusion

blank paper

First Draft Grade:

Second Draft Grade

Comments:
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New York State History Name: Ao ONLLTD
Document Based Essay Period:
Criteria 5 4 3 _ 2 1 0
Develops the task, but | Develops the task Miniwally dexelops "
Develops the task evenly £y 1 the task Minimally develops
. may do so somewhat with little depth. You
and in depth by / X the task.
g ; unevenly by [ explain Iittle, but do :
discussing and ) ; : You have tried to .
Task i discussing or | not discuss. . . Fails to develop
explaining: . . ; establish your thesis, | You have not
Development explaining. | You use your task : the task
You use your task Y \ ../ | but have not developed a thesis
ou use your task process to establish 4 T .
processes to help you \ . supported it with with your task
3 : processes to help you |[‘weak thesis and tepic .
establish your thesis. : . N e strong topic process.
establish your thesis. sefitences.—
- N sentences.
Is more analytical than Is both descriptive and I? K de§cr1ptlve Is primarily i Includes only the
e . _than analytical. L Is descriptive; may .
Blasciitivac descriptive. analytical. A Voudesckibevon descriptive: faulty, licleindenstat i historical context
SCHIPTVE V- | SITOW, don’t tell SHOW and TELL /| }°OU cescrbeyo weak ot isolated e & | and/or task as
Analytical : : ; | | theme, but do not . application or .
You richly explainhow | You explainhow and - / application ot ) copied from the
\| explain how and : analysis
and why. why. , analysis test booklet
wily. o
Includes some
Richly supports the televant facts
theme with many relevant S1._1pp0rts (o | examples and details; | Includes few relevant | Includes few relevant
P with relevant facts, : May only refer to
acts, examples and . [ | may include some facts, examples and facts, examples or .
Theme : examples and details | e : ; . ;i : the theme in a
details. | | minor inaccuracies, details; may include details; may include 1
Yondhiow. and tell \ | You mostly tell,” some inaccuracies inaccuracies generat way
SHOW, don’t tell ? " “\instead of show.
Demonstrates a logical Demonstrates a logical | Demonstrates a _‘De‘monstrates % May demc-onstrate 2
. [ general plan of weakness in
and clear plan of and clear plan of satisfactory plan or L i
- @ : g o : / organization; may organization; may
organization; includes an | otganization; includes organization; mclude§ b P TG Y
introduction and a an introduction and a an introduction and 2 AEs SRY S e
: . . [" | contain digressions; | | contain digressions; i 3
S conclusion that ate conclusion that are conclusion that may| Is illegible or is a
Organization | | may not cleatly may not clearly
beyond a restatement of | beyond a restatement be a restatement of | : ; : 3 : - blank paper
| identify which aspect | identify which aspect
the theme. of the theme. the theme. Fihe faskis beive/ f the task is bein
You apply your DDDT | You follow your You use your DDDT'\ © d d_t:ssi d m el gk ;) 4 drcf . T el gk
structure to discuss & DDDT structure to structure, but do not "-‘_,a : i /a_c S
explain discuss or explain discuss or explain o mtroductl_qn- ancinftodustion
’ ' i and/era-conclusion | and/or conclusion
First Draft Grade:
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Second Draft Grade U

o
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New York State History Name:
Document Based Essay Period:
Criteria 5 _—a 3 2 1 0
Minimally develops
Develops the task evenly ];)evelops i e D.e vel'op % Dk the task Minimally develops
. Anay do so somewhat with little depth. You
and in depth by y . the task.
. : /| unevenly by explain Iittle, but do ,
discussing and . ; : ; You have tried to ;
Task 5 discussing or | not discuss. : ; Fails to develop
explaining. i s establish your thesis, | You have not
Development explaining. /| You use your task . the task
You use your task / . but have not developed a thesis
You use your task /| process to establish a S :
processes to help you ; i supported it with with your task
: L processes to help.you | weak thesis and topic ;
establish your thesis. ; > strong topic process.
.establish your thesis: sentences.
N ; o sentences.
Is more analytical than Is'both descriptive and Pty EESEEps Is primarily Includes only the

than analytical.

Is descriptive; may

o descriptive. /analytical. j : descriptive: faulty, . historical context
sz;;?ti‘::l"' SHOW, don’t tell [SHOW and TELL / i‘;‘;‘;‘e;ﬁbjjz‘; weak or isolated ;a‘:kﬁ‘;:ngz‘;‘dm& and/or task as
vt You richly explainhow | You explain how and ’ application or ppicz copied from the
Iy \wh P explain how and Iosi analysis e sl
y. q\\xj y- Wby.- analysis est booklet
T VIncludes some
Richly supports the | relevant facts
theme with many relevant ‘Sgglp:rlts g:ft Esge examples and details; || Includes few relevant | Includes few relevant May oty sefer ¢
Theme facts, examples and am elesv od d ta;l may include some facts, examples and facts, examples or th Y&? Y ;;e &
details. cxamples and detls | | hinor inaccuracies. details; may include | details; may include S
| You mostly tell some inaccuracies ihaccuracies peesslwuy
You show, and tell.  }\; A
SHOW, don’t tell 2 ‘1n$tead of show.
Demonstrates a logical ) Demonstrates a logicél_ Demonstrates a EZZZ?SE:;EES fa M:;zkfl?::(;lstrate 5
and clear plan of /| and clear plan of \| satisfactory plan or gEista I s
S i R . S o . organization; may organization; may
otganization; includes ad | organization; includes | organization; includes lack focus: mua lack focus: ma
introduction and a an introduction and a an introduction and a - S
. : ; . contain digressions; | contain digressions; T :
.. conclusion that are conclusion that are \conclusion that may Is illegible or is a
Organization ‘ may not cleatly may not clearly

beyond a restatement of

the theme.

structure to discuss &
expiain.

You apply your DDDT

beyond a restatement
of the theme.
You follow your

discuss or explaifi.

["DDDT structure to

|be a restatement of
"the theme.
/| You use your DDDT

structure, but do not
discuss or explain.

identify which aspect
of the task is being
addressed; may lack
an introduction
and/or a conclusion

identify which aspect
of the task is being
addressed; may lack
an introduction
and/or conclusion

blank paper

First Draft Grade:

Second Draft Grade
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Name: JOCAGN Ccich\ow

Class:

Woodlands Middle School
Common Core Argumentative Essay Rubric

e Minimally

the prompt aspects of the prompt the prompt aspect of the prompt
o Introduces precise claim(s) in a ¢ Introduces claim(s) in a thesis | o Introduces superficial or ¢ Fails to mtroduce a relevant
cgss l-“’ sophisticated thesis statement. statement flawed claim(s) in a weak claim and/or lacks a thesis
5 4‘ thesis statement statement
Organi- | o Skillfully orients reader to topic(s) e Orients reader to topic(s) in | o Partially orients reader to o I[nadequately orients reader e Fails to orient reader to
zation/ in introduction / introduction topic(s) in introduction to topic(s) in introduction topic(s) in introduction or
Structure introduction is missing
¢ Thoroughly develops claim(s) with /| ¢ Develops claim(s) with o Superficially develops e [nadequately develops ¢ Fails to develop clam(s) with
cess relevant body relevant body paragraphs claim(s) with body paragraphs | claim(s) with minimal body body paragraphs
w- “ | » Provides a meaningful and reflective| | ® Provides a conclusion that ¢ Provides a conclusion which paragraphs
> s conclusion which draws from and follows from and supports repetitively or partially ¢ Provides an inadequate ® Omuts conclusion
¥ le supports claim(s) claim(s) supports claim(s) conclusion
» e |* Createscohesion through skiliful o Creates cohesion through ¢ Creates some cohesion e Uses limited and/or o Uses few to no transition/
» 4 use of transition/linking words, through basic inappropriate linking words, phrases, or
phrases, and clauses within and transition/linking words, transition/linking words, clauses
between paragraphs phrases, and/or clauses within phrases, or clauses
¢ Includes purposeful and logical or between paragraphs ¢ Includes uneven progression | o Includes little or no
progression of ideas from beginning ¢ Includes adequate progression of ideas from beginning to discernible organization of
to end of ideas from beginningtoend | end ideas
Evidence/ | o Provides substantial and pertinent ® Provides limited and/or ¢ Provides minimal and/or ¢ Provides inaccurate, little, or
Suppert evidence to support claim(s) superficial evidence to support imrelevant evidence to no evidence to support
claim(s) support claim(s) claim(s)
CCSS-W: |, Effectively integrates and cites o Ineffectively integrates or e Incorrectly integrates or cites | ¢ Does not use or cite sources
: ;b credible sources and/or text cites adequate sources and/or sources and/or text evidence and/or text evidence
evidence text evidence that may not be credible
o Convincingly refutes specific e Minimally refutes specific e Acknowledges altermate or | e Fails to acknowledge
counter-claim(s} counter-claim(s) opposing claim(s) altenate or opposing claim(s)
Amalysis | o Shows insightful understanding of o Shows superficial ¢ Shows limited and/or flawed | o Shows no and/or inaccurate
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Jordan Crichlow Mrs.Browne

Abraham Lincoln

War time hero or common racist? > Nica

O T,

If everyone thinks that a stereotype is true, then does it still count as a stereotype? Or
does that statement become a fact? In that case, if everyone thinks that whites are superior to
blacks, does that mean at that period of time that statement isn’t racist. This is what comes to
mind whenever someone asks if Abraham Lincoln is a racist. By the end of this essay, hgpefully
anyone will be able to answer this age old questionjts Abraham Lincoln a racist or not,,

Famous words from the Constitution are “All men are created equal.” These word would
be used a lot in the future by civil right activist. One of the many people who used these words
else nobody else but Abraham Lincoln. He would do this whenever he would make speeches
about slavery. He would not only say this, but also call negroes his kin. He was criticized for this,
and it was kind of used against him when he ran for senator. But he still spoke about negroes
being equal after all that stuff happenedJThls could be key evidence of him not being a racist. If
he was all for slavery and whites being so far above in the line of races than negroes, then why
try to convince people that negroes are their equals? He would really try to demean them if he
was a racist. But, like in any good argument, there are things that can be used against Abraham
Lincoln and his lack racism to prove that he might actually be a racist.

Abraham Lincoln was a hypocrite. When he was running for senator, his speeches
against slavery was used against him. His opponent basically said that if you want a negro to
work besides you and have the same position as you and is an equal to you, then vote for
Lincoln. Instead of sticking strong to his beliefs, Lincoln decided to make this statement “...1...am
in favor of the race to which | belong having the superior position.” This came from the man who
was saying all men are created equal. Can people really trust what someone says if they are
ready to alter their opinion just so they can get a position that they want? While in the context he
was in might have made him make a split second decision, he should have still stuck to what he
believed was right.

Let's talk about the main thing Lincoln is known for, slavery. If he was truly a racist, he
would have let all of the slaves stay in slavery. He would not have made the Thirteenth
Amendment, which made all negroes citizens. This is key proof that he can’t be a racist. But like
a true dectective, we must go back. All the way back to the Emancipation Proclamation. Before
Lincoln made his grand speech about how Fwould get rid of slavery in the South, he needed to 613
be convinced that he was making the right choice, B Fut shouldn’t,thatha\te been obvious? He— 7 +
was an Abolitionist, and for lack of a better term for fudge muft"ns sakes' (That S r:ght Fudge C( 31 1:\ b Y

e

the North Tobe fair, the states that he didn't free were working with the union, but if you re YA
going to free people, free the people in your states! Don't just do it to win some bloody war! ' BEk il
(Wait, bloody? Here am | from, England!) o
A conclusmn has been made. Through all this evidence, it can be proven that Abraham
/ /Llncoln isrrt ramst but S|mply not the man we thought he was. He wasn't this guy who would
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have done anything to end slavery, and even though he didn't like it, if push came to shove and
everyone was against him, he would stop fighting for it. While he did push for the 13th
amendment, there were a million other people who would've done the samething. So, we have
to face the music, Abraham Lincoln was just a man against slavery who was president when it
ended, That's the conclusion that has been made from these facts conclusion. What's yours?
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Lincoln Essay
October 2015
Was Abraham Lincoln a Racist?

There are many people who have different opinions of Abraham Lincoln. Many
worldwide have very high thoughts of the hero who freed the slaves. However, there are also
people who believe that he was anything but a hero. The question stands: Was Abraham Lincoln

(hesis )

racist?

Stephen A. Douglas and Abraham Lincoln were both running against each other for a
spot in the U.S. Senate. Douglas’s argument in their first debate in 1858 says that Lincoln and
other abolitionists believed in what is stated in the Declaration of Independence: “All men are
created equal.” Douglas also mentions that Lincoln and the abolitionists “maintain that Negro
equality is guaranteed by the laws of God,” meaning that Lincoln helps the abolitionists in letting
it be known that there should be equality within the different races. However, this argument was
written by someone else, so one cannot completely trust that these were Lincoln’s thoughts. In a
letter written to Joshua Speed in 1855, Lincoln says, “you know I dislike slavery.” Many people
don’t realize that even if one sees slavery as wrong, it doesn’t mean that one is not a racist.
Seeing slavery as right or wrong is only one part of determining whether someone is racist or
not. In a letter to Horace Greeley, Lincoln says, “My paramount object in this struggle is to save

J

the Union, and is not either to save or to destroy slavery.” This statement, along with many



others Lincoln makes, show that he honestly does not regard slavery as right or wrong; he is

undecided.

In Lincoln’s reply to Stephen A. Douglas’s argument, he states the following: “I have no
purpose, either directly or indirectly, to interfere with the institution of slavery in the States
where it exists.” This does not show that he is for or against slavery, but it does show that he did
not care about the wellbeing of the slaves because he says that he had “no purpose” to
“interfere”. Later in the same document, Lincoln states that he has “no inclination to do so”
meaning there was no reason to help the slaves. Lincoln also says, “I... am in favor of the race to
which [ belong having the superior position.” In the way he words this sentence, it doesn’t make
him seem racist, but selfish because he says he wants the race he belongs to “having the superior
position.” The word “having” is important because it is in the present tense, meaning that he
wants whatever race he is currently in to have to superior position. Obviously, everyone belongs
to the same race[s] their whole life, but Lincoln words it as though he does not care about what

privileges the other races have, as long as his is in the superior position.

In a sense, one could believe that Lincoln was somewhat caught in the middle. In that
same reply to Douglas’s argument, he says that there is “no reason in the world why the Negro is
not entitled to all the natural rights,” including “life, liberty, and the pursuit of happiness.” Yet,
he also acknowledges the differences that society was creating between the whites and the
blacks. Lincoln was one of those people who was able to recognize the evil in slavery, but as
mentioned, that does not determine whether someone is a racist or not. He had the presidential
power to propose the freeing of all the slaves earlier than the 13™ Amendment or even the
Emancipation Proclamation, but he did not. In his earliest emancipation act, the Emancipation

Proclamation, he only freed the slaves in seceded states to preserve the Union, whereas Lincoln



could have ended slavery everywhere it existed. Although he kept the country together, he was
not a selfless, unbiased man. Sometimes, the best presidents or political leaders are not very good
people. They do achieve political feats, such as keeping the couniry together in Lincoln’s case,
but this does not always mean that they would do something good for their country just for a
moral reason. Another occasion that shows Lincoln’s views toward morals was one of the first
attempts to abolish slavery. John C. Frémont, who was running for presidency against Lincoln,
had issued an emancipation of the slaves in Missouri whose owners had taken arms against the
United States. Lincoln approved of Frémont’s measures against rebellion, but thought it was too
soon for emancipation. Thus, Lincoln issued a public order to annul the act. If Lincoln genuinely
cared about the lives of each of these slaves, he would have allowed the emancipation. Better
yet, if he truly cared a great deal, he would’ve freed them because he wanted to—not as a

punishment for someone else.

As a result, there are reasons to either believe or not believe that Abraham Lincoln was a
racist. Everyone sees Lincoln through their point of view of 2015. One must now consider a

whole other question. Was Abraham Lincoln a racist or a mere product of his time?
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Was Lincoln a Racist?

Apparently, Lincoln may not be as innocent as he seems. Historical documents from his
time suggest that he was not entirely all about freeing the slaves. Lincoln, from these
documents, is actually shown to be not fully content about changing the country from slavery to
free before the war ended. His main goal during the Civil War was actually to preserve the
Union, not to free the slaves. In fact, he most likely thought that keeping slavery to preserve the
Union was for the greater good. There is also evidence to prove that he did infact favor his own

race. This leads me to believe that Lincoln was really a racist at one point. (Hhaesys >

Abraham Lincoln did not originally support the emancipation of slaves. In other words,
Lincoln was not at all interested in free slaves. For example, Lincoln directly stated that he “had
no purpose, either directly or indirectly, to interfere with the institution of slavery in the States
where it exists,” during a debate against Stephen A. Douglas which shows that he never intended
to abolish slavery. Lincoln also stated in the same debate that “I believe I have no lawful right to
do so,” as in freeing the slaves. He believed that it was unconstitutional to free the slaves. Asa
matter of fact, Lincoln not only dislike the idea of emancipation, but he may have also disagreed
with perfect equality. v

Lincoln believed that whites and blacks could not live together, even before presidency,
when he argued for slavery to keep the support of the border states. He clearly stated that “There
is a physical difference between the two, which in my judgement, will probably forever forbid
their living together upon the footing of perfect equality.” He says it himself. Whites could not
“supposedly” live together with blacks. Another important quote is that he was “in favor of the
the race to which [he belonged] having the superior position.” He actually did believe that the
white race was superior. This obviously shows that Lincoln can be considered a racist, but there

are pieces of evidence against this. "~
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Abraham Lincoln

Was he a racist?

Abraham Lincoln is considered one of the greatest presidents even to this day. He is

widely credited, after all, for winning the Civil War, and thereby is ending slavery. ,;.7“""@\
Nevertheless, Lincoln, the author of the Emancipation Proclamation that lead to the total e ndey
abolition of slavery, was considered racist. Few people today would have ever QLS ¥n\S

considered this fact a remote possibility. A few of my classmates have decided to argue

that this fine president was, ancﬂfagreed, Abraham Lincoln was a racist individual(«u—s‘ﬁ? H\Sm\'

"~ Of course, the other side of this debate has its arguments. They state that Lincoln : Uuse
(was not a racist in any meaningful way. Even in his debate with Stephen A. Douglas in T in

1858, his opponent said, “If you desire negro citizenship, if you desire to allow them to  "W8%\cal

come into the state and settle with the white man, if you desire them to vote on an W fiﬁr\Q

equality with yourselves, and to make the eligible to office, to serve on juries and to

adjudge your right, then support Mr. Lincoln and the Black Republican party.” This

extensive sentence makes it sound like Lincoln was the opposite of racist. In his

opposing paragraph, he stated, “...there is no reason in the world why the negro is not

entitled to all the natural rights enumerated in the Declaration of Independence, the right

to life, liberty, and the pursuit of happiness.” He created the Emancipation P[gclamation

which later led to the total abolition of slavery in The Thirteenth Amendment. The man@

Lclaim is racist does not seem to be racist at all.

Nevertheless, one could submit that Abraham Lincoln could have been trying to get
popularity from abolitionists. His nickname may have been “Honest Abe,” but he is first
and foremost a politician; stretching the truth to go in favor with the regular commoner
and abolitionists alike. He did say a couple of things that is considered racist during his
debates, especially by today’s standards. For example, he stated, “which, in my
[Lincoln's] judgment, will probably forever forbid their [blacks] living together on the
footing of perfect equality.” He also said, “| agree with Judge Douglas that [a black] is
not my equal in many respects, certainly not in color...” These were things he said to
get support from as many types of Southern citizens as possible.

_—
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Another thing is that Lincoln also freed the slaves solely to help his main agenda,
which was the preservation of the Union. His first reason was to solely preserve the
Union. He wanted to expand support for the Civil War by giving soldiers a more specific
purpose. He did this for his personal agenda, and thus helped pave the road to the
North winning the war. The total emancipation of all slaves was a necessary inclusion to
serve the entire Union.

My personal beliefg are that Abraham Lincoln was neither a racist nor an
abolitionist. He was just a man of his time, and the things he said weren’t considered
racist like they are today.@did, though, have to choose whether he was racist or not,
and for purposes of this assignment,@:hose the latter.




